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1.General information & Course learning outcomes

Course name: Teamwork - Theories, Design, and Dynamics
Study load: 5 ECTS (5 x 28 hours)

Number of students: Approximately 70

Hours per week: 4

Teaching methods: Lectures, self-study

Course type: Bachelor’s 3rd year;

e Bsc Business Administration students
e Exchange students
e Students from Pre Msc programmes

Course objectives:

After completing Teamwork: Theories, Design, and Dynamics, students are able
to:

. Recognize the skills required for HR officers

. Identify an appropriate theory to approach and analyze a conflict situation

. Take perspectives of different organizational actors

. Suggest theory-driven and evidence-based potential solutions to the problem
at hand

. Justify why the chosen theoretical approach is appropriate

. Describe and analyze in writing a conflict situation in an organizational
context, including the actors, their underlying motivation, and the problem

7.Reflect on the articles that accompany the lectures and apply the insights

gained from these to actual and recent organizational events
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This course provides students with the knowledge and skills to understand and
appropriately respond to team dynamics in organizational contexts. As an HRM
officer, you need to be aware of the complex relationships that affect processes in
organizations. You also need to understand at which relationship level a problem
is situated in order to address the problem appropriately. Therefore, team work is
approached from a relational perspective, treating teams and organizations as
dynamic entities. The lectures combine insights on organizational behaviour with
recent research from social and organizational psychology.

2.Justification

The learning outcomes of course are connected to following programme learning
outcomes:

The graduated bachelor has knowledge and understanding of the following areas:

e Organization Studies and Human Resource Management.
e Is aware of models and theories in the field of business administration.
e Can integrate insights from key areas in the analysis of organizational issues

Relevance for practice

This course provides students with the knowledge and skills to understand and
appropriately respond to team dynamics in organizational contexts. HR officers
need to be aware of the complex relationships that affect processes in
organizations. They also need to understand at which relationship level a problem
is situated in order to address the problem appropriately. Therefore, team work is
approached from a relational perspective, treating teams and organizations as
dynamic entities.

3.Didactic approach & activities

There will be four lectures on topics covering the different relationships in
organizations. During the lectures, interactive activities allow students to engage
with the topics more thoroughly.

Next to the interaction during the lectures, students also engage in assignments
performed both in groups and individually.

A unique aspect of this course is the peer review that students are obliged to
perform on other groups’ case study analyses. This approach serves to support
students in structuring and critically reflecting on their own paper.
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Lectures (weeks 1, 2, 3, 4)

Attendance of the lectures is not obligatory, but strongly recommended.

Weekly assignments (weeks 2, 3, 4)

Students will engage with the compulsory course reading through the annotation
app. Each week, read the two articles and annotate them online. You are required
to provide at least 7 annotations per article. Annotations can be meta-comments,
questions you have about the text, and answers to questions posted by other
students.

Peer Review (weeks 6 and 7)

Students have to perform four peer reviews for other groups’ draft versions of the
group assignment.

Peer Review Evaluation (week 8)

For each peer review students receive on their own draft version of the case, they
are required to fill in a score sheet evaluating the quality of the feedback they
received.

4.Assessment

Total grade = 0.70*[grade group assignment] +
0.15*[grade for the three weekly individual assignments] +
0.15*[grade for the quality of the four peer reviews you provided

Group assignment: Case study

The group assignment counts for 70% of the final grade. This grade is
determined by the lecturer according to predefined criteria.

Individual assignments: Annotate articles through the annotation app

The individual assignments count for 15% of the grade. This grade is the average
grade of the three individual assignments to be performed in the annotation app.
Note that each article represents one assignment in the annotation app, thus you
need to do two assignments per week and six assignments in total.

Peer review evaluations:
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The peer review evaluations count for 15% of the grade. This grade is the
average grade of the four evaluations you receive from other groups’ about the
quality of the peer review your group performed on the other groups’ draft
versions of the case study.

Pass criteria:

You will pass the course if you
- score 5.5 or above on the group assignment AND

- score 5.5 or above on the individual assignment component of the course
AND

- score 5.5 or above on the peer review evaluation component of the course

N.B. In the Dutch grading system a pass grade is generally a 6 on a scale of 1-
10. A grade of 5.5. or above is rounded up to a 6, and therefore this is the
minimum pass grade for a course.
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Annex: Example screenshot annotation app

Perusall Physics Teachers » ChangingStudentWays... 9 X Alcomments ~ A [ Page 3 °©
nterpret their results or understand what the algonthms they have learned mean or why
they hold. On one level, many teachers are familiar with this phenomenon. They see that ” Q Current thread

many of their students can produce answers that are quite bizarre but fail to see that there
is a problem or consider the possibility that they might have made a mistake.

In the circuit at the left, explain what
will happen when the switch is
closed to:

- the current through the battery

- the brightness of the bulbs

- the voltage drop across the bulbs
~ the total power dissipated

Fig. 2: A simple qualitative problem with a “short circuit” that requires a qualitative understanding of what
happens in an clectrical circuit. Students in Mazur's class at Harvard had great difficulty with this, scoring an
average of ~30% [2).

1.3 Why concepts are important

Without a good und ding of the basic pts, students may generate results in
physics without understanding what they are about. Memorizing equations and defini-
tions without having a conceptual understanding is like learning a language by memoriz-
ing text without knowing its meaning.

If we want to provide a more effective physics instruction for more of our students,
we have to get some idea of the nature of their difficulties and whether a lack of concep-
tual understanding is limited to a few students or is widespread.

1.4 Concepts don’t come from free

Teachers who know their physics well often assume that students will learn sense-making
in physics as a natural q of learning problem solving — eventually;
that the learning of conceptual physics is “automatic™ — that it comes along “for free” as
our students do the quantitative problems we assign. The problem i that the qualitative
ding we call sense-making does not develop until graduate school or
until the student teaches the subject themselves. But many of our students don’t reach
this level and never intend to.  Without that “eventual™ sense-making, the algorithmic
problem solving skills learned by many of our students can turn out to be of little value.

| couldn't agree more. | am auditing

a first year calculus-based college
physics class at a local community college after
student-teaching conceptual physics for the first
time this past year. The college-based physics
class is so fast-paced and algorithm-oriented (to
learn to incorporate the math) that the actual
physics concepts are left almost completely
unstated. It is a very well taught class, but those
kids would need to be super smart to actually
learn anything conceptual about physics.

% A Jun2110:20 pm

It is a natural extension of the saying, @

“Those who can, do. Those who
understand, teach." | believe that in trying to
make sense of the subject enough to explain it to
others, teachers truly learn their subject deeply.
It is said in the martial arts community that to
progress past a certain level of mastery, to really
access the deep, hidden meaning of the arts, a
practitioner must teach.

A Jun 22 7:05am

BUT its true that preparing for a
0 lecture helps us really really learn the
material. It doesn't transfer to our students.
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